
 

 

APHG Bell Ringers 

For the week of September 7, 2020 – Questions related to Unit II, Population and Migration.  

Monday September 7, 2020 is Labor Day. There are still FIVE bell ringers here for you to choose from "#$% 

 

Prepared by Ken Keller kkeller1976@comcast.net 

*Students should always be prompted, probed, so to speak, to answer the WHY question when responding to 
geographic inquiry J 

 

Question #1:  

The *Population Reference Bureau projects that the world population will reach 9.8 BILLION people by 2050, a 
2.5 billion increase from the current 7.809 billion currently inhabiting our planet as of September 1, 2020. CED 
Topic 2.4.  

*What are some Human Geographic implications of this projection? * Have students reflect on this based on the 
following categories: 

Economic Cultural Political Demographic Environmental 

     

     

     

     

 

*For additional activities using the PRB data sheet and other PRB resources please send Ken an e-mail. 

 

 

 

 



Have students describe/explain implications of the World Population growth data using this graph from Our 
World in Data website: 

 

 

 

Question #2: What is a Model?  

Have students define what is meant by a model? (Kate Upton (or someone similar) or a model plane/car will 
probably be mentioned by students – what type of reality does her or any other fashion model, male/female or this 
car/plane represent?) Why would it be important to study models/theories in a human geography course? Discuss 
with your students the significance of our study of models in AP Human Geography throughout the year. CED 
Topic 2.5. 

*Question for students based on the following graphic: How does the Demographic Transition reflect the concept 
of a Model?  

*They may not have a lot of information yet on what the DTM represents so you will probably get a lot of very 
basic answers but that is ok.  



 

 

 

Question #3: What do geographer’s mean by a Demographic Transition? CED Topic 2.5.  

Why do some countries go through this transition at different times or will some not ever go through all the stages 
of this transition?  

I cannot overstate the importance of spending a significant amount of time with in class lessons, discussion, etc. going 
over this model. Use the following short video (from 2011 but still very helpful) titled 7 Billion and Counting from 
www.prb.org as an introduction to teaching this model. Likewise, there are a number of exceptional lessons created by 
APHG guru Martha Sharma over a decade ago that can be found at www.prb.org to help the teacher approach/teach this 
concept with their students. Just search Demographic Transition in the search bar "#$% 

http://www.youtube.com/watch?v=d1dIAtvSFLM (3:35) 

CED Topic 2.3. As an extension or separate activity, have students go to www.populationpyramid.net, choose a 
country at different time periods and have them determine which stage of the DTM that country is and explain 
why? And a short 5:01 TED talk on Population Pyramids to use as practice for your students "#$%  

https://www.youtube.com/watch?v=RLmKfXwWQtE 

 

 

 

 

 



As a student activity: 

Following, are two population pyramids. One of South Sudan and the other of India. Students should be able to tell 
you that the South Sudan pyramid represents stage 2, ask them why? And that India represents stage 3, ask them 
why?  

 

 

 

Question 4: What is the premise of the Epidemiologic Transition? 

CED Topic 2.5 

Have students compare and contrast the assumptions made by this model? Have students compare these assumptions to 
that of the Demographic Transition Model. 

Here are some background notes and associated graphic representation on the ETM courtesy of our esteemed colleague 
Kevin Turner, Spanish River High School, Boca Raton, FL.  

• Stage 1) Age of Pestilence and Famine: high but fluctuating mortality rates, sustained population growth 
prevented, low life expectancy averaging about 30 years (Black Plague?) 



• Stage 2) Age of Receding Pandemics: CDR declines, rate of decline accelerates as epidemics decrease in 
frequency (hygiene) Average life expectancy increases from 30 to 50 years. Population growth begins to be 
exponential (cholera) 

• Stage 3) Age of Degenerative and Man-Made Diseases: Mortality continues to decline and approaches stability at 
a relatively low level. Life expectancy approaches 70 years, fertility becomes the crucial factor in population 
growth.  Diseases become chronic and degenerative (heart disease and cancer) 

• Stage 4) Re-emergence of infectious diseases: Ebola? COVID-19? 

 

 

Question #5: In relation to the correlation between food production and population growth, which person had the 
most accurate prediction: Thomas Malthus (environmental determinism) or Esther Boesrup (possibilism)? CED 
Topic 2.6.  

Have students discuss both of these important concepts and justify their responses to the above question using geographic 
analysis. 



 

 

Boserup’s Theory represented graphically: 

 

 

Malthus’ Theory represented graphically: 



 

 

 

You can also use excerpts from Dan Brown’s book *Inferno to support or refute Malthusian theory. * The film adaption 
has a different ending than the book does so feel free to have your students still read it even if they have seen the film or 
you decide to have students watch it J 

OR, this pop culture reference: 

In Avengers: Infinity War and Avengers: Endgame, the super villain Thanos assembles six Infinity Stones to wipe out half 
of the world's people in order to cure all of the ills of overpopulation in society. It's not a new idea, but in addition to its 
ethical issues, it wouldn't work "#$% 

Crash Course on Malthus and Sustainability @ https://www.youtube.com/watch?v=QAkW_i0bDpQ (12:50) 

As FRQ practice related to this topic please have students work through the materials, associated rubric, etc. related to the 
FRQ on Malthus, which was question #2 from the 2011 APHG exam @  

https://secure-media.collegeboard.org/apc/ap11_frq_human_geography.pdf  

 


